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BACKGROUND  
  

Hutt International Boys’ School is interested in the views of parents of departing students to add to the 

school’s already comprehensive understanding of its own strengths and areas for future development. 

This information gathering process is seen as another important tool to support the school’s ongoing 

self review strategy.   
  

This report follows similar surveys completed in April 2016 and 2018    

  

The specific purposes of the interviews are to determine:  

  
 o The programmes and practices that have worked well for students   

 o The programmes and practices that have not been working well   

 o The ways the school could improve its existing programmes and practices   

 o Feedback on specific areas of interest to the school  

  

The school provided the consultant with the names and contact numbers all 87 Year 13 parents whose 

sons had left the school at the end of 2018. In total, 39 individual parents were contacted by phone to 

express their opinions about the school. These interviews of randomly selected parents (mainly 

mothers) were conducted during February / March 2018. Phone calls ranged in length from 15 to 45 

minutes.  

  

All parents contacted were very keen to share their experiences of the school and were highly 

receptive to the questions being asked. Some requested return calls. As a number had boys in other 

Year levels, had boys who had earlier left the school or who had children at other schools, the 

information gleaned was invariably rich and informative. Some parents were aware of the survey 

completed in 2018, some understood that the survey report might appear on the school website, and 

most expressed their appreciation for the opportunity the school had provided for this discussion to 

take place.  

  

Initial questions asked of parents were, “What is the school doing well?”  and “What could the 

school be doing better?”. When particular common themes emerged, more specific and targeted 

questions were then posed.  

  

The results of the interviews were grouped in the following way:  

  
 1. Obvious Areas of Good Performance  

 
2. Qualified Areas of Good Performance  

 
3. Areas of Concern or in need of Development  

 
4. Progress made in the areas for development as noted in the 2018 report 

  

  

RESULTS   
  

As was expressed in the 2018 report, the difficulty in compiling the results of a survey of this type 

was to establish which of the comments and judgments parents made were general to a number of 

families and which were specific to a particular individual’s circumstances. This report sought only to 

identify relatively common themes of good practice and general areas for the school’s ongoing  
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development. As such, if only one or two parents expressed a particular point of view that was 

significantly contrary to the views of others, that view is not included in this report.  

  

  
 1. Obvious Areas of Good Performance  

  

School leadership:  
  

Parents acknowledged that the principal has been the obvious leader of the school. He was seen as 

very approachable, committed, inclusive and available. Many recognised that he was a very good 

appointment for this stage and time of the school’s development. Particularly strong in his knowledge 

of the curriculum, he has been seen as providing a well balanced provision of course options for the 

boys. Parents also note he was very responsive to their emails.   

  

“[Mike] is present at all school occasions”   

“I have a lot of confidence in Mike”  

“Mike is a thinking principal who appropriately expresses his opinion”   

“Mike is an exceptional leader. Visionary and strategic”  

  

The principal was well supported by his senior management team. Craig and Viv’s skills and interests 

were seen as complimentary to Mike’s. All were well respected and had a reasonably comprehensive 

understanding of the needs of the boys. The best interests of students were always seen to be at the 

forefront of school decision making.   

  

“Senior leaders went the extra mile”  

“Seen as a cohesive, collaborative and complementary team”  

  

Students:  

  

Parents and their sons recognised from the start that a strong sense of pride and belonging had 

pervaded school culture. (All those interviewed had been involved in the school from Year 7). For 

most, this attachment, referred to frequently as ‘brotherhood’, peaked in Year 13. This gained a 

particular impetus in Year 10 with the implementation of a highly effective leadership programme 

targeted specifically at that age group. The opportunities provided at this time encouraged the boys to 

extend themselves beyond their comfort zone and to participate and enjoy various experiences they 

wouldn’t normally have chosen.  

  

In the final year student leadership was supported and further developed through the provision of an 

extensive range of senior school responsibilities. Students were encouraged to apply for, or were 

nominated, as ‘captains’ (school, junior, academic, house, sports, arts, service, media etc). In 2018 

parents believed that the choice of representatives in these important positions had been well selected. 

Nevertheless, irrespective of whether a Year 13 student held a senior title or not, all saw themselves as 

leaders and role models for the younger boys. A lead role in one of the school’s tutor groups was seen 

by those less interested in ‘front stage’ positions to be an equally important and satisfying 

responsibility.        

  

“Boys were polite, mature and good citizens”  

“Developed a strong network of friends”  

“He has made the best friends ever”  

“Never heard him complain about going to school”  

  

  

Teaching:  

  

Overall the teaching provided to the boys was very good. Teachers’ curriculum knowledge was 

consistently strong across the school. With the relationship between a teacher and the students seen as 

the determining factor for successful learning, it was acknowledged that some teachers were more 

engaging than others. Interestingly, a small number of teachers specifically mentioned were noted as 

being both the best and least effective teachers some boys had experienced.... what doesn’t suit one 

will suit another.  

  

“Teachers cared about students”  

“Had trust in teachers”  

“Had very good teachers throughout his time”   



“Positive [teaching] experiences that may not have been the case in another school”   

“There were many very positive and strong male role models”   

“Programmes were geared for boys learning”   

“Course options and style of teaching were well suited” (eg Aviation, Japanese by correspondence).   

“Loved the structure and competitiveness”  

  

Whatever the boys required appeared to be provided. With considerable input from teachers over such 

a long time at the school, strong attachments and friendships were invariably made. This was 

especially the case between the boys and their tutor teachers. Teachers were committed, conscientious 

and motivating, and expectations for student achievement were held by them to be consistently 

important. The realisation of high academic attainment was particularly valued. This often required 

teachers to initiate conversations with students, and frequently resulted in the provision of additional 

extra classes outside of school time.   

  

Teachers were available, approachable and, when required, responded to requests from parents 

appropriately and in a timely way. Informative email exchanges were forthcoming when needed. 

Communication from the school, both electronically and in personal interactions, was strong. When 

problems arose teachers and parents were in contact with each other promptly and issues were most 

often resolved effectively before significant problems arose. It appeared to parents that there were 

considerable expectations and demands placed on teachers by school leadership to be available to 

parents and students.   

  

“School was always pushing him along”  

“They get your kid”  

  

Many parents made special positive mention of the school’s Learning Support programme, with 

specific reference to HOD Rachel Beach. Her commitment to the most vulnerable boys and their 

families across the school was viewed as ‘second to none’.   

  

Course options were seen to be responsive to the educational opportunities required for the boys, and 

gave careful recognition to the constraints of the school and expectations of parents. Many parents were 

pleased to observe that the school was particularly strong in the science and mathematics subject areas, 

resulting in many boys choosing to study engineering type tertiary qualifications in 2019. All believed 

that the staff of HIBS had situated their boys well for their tertiary study and careers to come.    

  

Special Character:  
  

A genuine and caring special character pervaded the school. Parents acknowledged that it was 

characterised by an emphasis placed on honesty, friendship, nurturing and support.   

  

Religious values were upheld but ‘not over the top’. The school’s Christian studies programme was 

seen to be appropriately and broadly interpreted, with a particular effectiveness and relevance given to 

it in the junior school. The church’s influence was evident at most formal occasions. School events 

most often began and ended with a prayer. Although for many it was clearly a ‘faith based school’, the 

special character especially placed importance on boys becoming good citizens.   

  

The notion of the school as a family, and as an extension of actual families, was cultivated and 

supported by all stakeholders. Pastoral care was very strong, and bullying was seldom, if ever, 

mentioned. ‘Brotherhood’ defined the way individuals related to each other. Giving back to the 

community was highly praised. The very popular ‘Relay for Life’ and the ‘International Service’ 

programmes were evidence of the boys making positive choices to support causes beyond the 

confines of the school. The school’s House and Tutor systems have been designed and promoted to 

ensure students relate to others across year levels and to instil the importance of collective and 

individual identities within a family concept.    

  

“Parents happily put a lot of time into the school”  

“Families mix socially with each other”   

“Boys maintain their friendships well beyond their schooling years”  

  

HIBS places significant importance on the ideas of tolerance and understanding. Staff and students 

have embraced these and, as a consequence, the school has developed as a happy place in which 

teachers and students appear to want to instruct and learn.   

  

  



 

 

 

 

Extracurricular opportunities:  
  

As part of its special character, the school has always placed importance on the provision of a wide 

variety of extracurricular activities. Excellent resources, including teaching spaces and the school’s 

physical environment, have made these attractive to students. In the last few years the school has also 

facilitated a number of overseas educational and sporting trips (eg South Africa, New York and 

Vanuatu).     

  

Music is well catered for with lessons offered, bands encouraged and productions staged.  

Debating and speech contests appeal to a particular group of erudite and articulate students. However 

it is in sport where most participate, particularly in the major codes of rugby, soccer, hockey and 

cricket. Sport has always been strong in the school and parents believe that compared to other colleges 

it ‘punches above its weight’.  

  

There were only a very small number of students who did not participate in some extracurricular 

activity in Year 13.  

  

  

 2. Qualified Areas of Good Performance  

  

There was very little about HIBS that warranted a qualified response from parents. Almost all were 

unreservedly and highly supportive of everything the school did and, as such, there were no strongly 

critical opinions held.    

  

However, upon deeper reflection, there were some aspects of the school’s operations that resulted in a 

few “Good but ....” responses. Although these are mentioned below, it does need to be noted that each 

may have only been expressed by a very small number of respondents. They are included here more as 

interesting information and not to be taken as general suggestions for change.    

  

  So important is the concept of ‘service’ held by some that all such programmes should have 

an even higher level of importance and priority given to them by the school. More student 

volunteer support could be directed towards the local Upper Hutt community.  

  At times, teachers may need to modify their teaching approaches to better address the unique 

and specific learning styles and needs of  the less engaged students  

  International service was very popular but some students did not feel confident in applying as 

they believed such an opportunity was more likely to be given to the popular boys in the school.  

 

 Although recognised, some of the individual-based sports (eg. Mountain biking, lawn bowls, 

shooting, underwater hockey, equestrian) and school social teams may not have received as much 

attention as they should have when compared to the top teams in major sporting codes.   

  

Even though there was no blame attributed to the school, a very small number of boys did not succeed 

as well as their parents thought they were capable of. Even though this was frustrating and 

disappointing, all continued to believe that had their sons gone to a different school they still would 

not have done as well as they did..   

  

  

 3. Areas of Concern or in Need of Development  

  

As mentioned, there were no common or consistent issues or concerns identified by any significant 

group of parents where they felt the school could or should improve on what it had offered to its 

students. Nevertheless, when pressed, a significant number of parents did identify a couple of minor 

areas where changes should occur. They included:  

  

• Don't share with parents and the community the statistics that show the number of 

students who has sought to enrol in the school at the Year 7 level. Parents have long 

memories and believed that there were more missing out and on the waiting list 7 years 

ago than was the case at present. Such comparisons suggested to these parents that the 

school may be getting less popular. 

• In 2018 the only school photos of sports teams taken were those of the top teams. Photos 

need to be taken of all participating sports teams and individuals in minor sports when 

these are being paying in the name of the school.   
 

  

  

  



 

 

 

 

 

 

 

 

  

  

4. Progress made in the areas for development as noted in the 2018 report 

“Ordinary kids need to be acknowledged more”  

“Let the underdog shine”  

“defies logic when the culture of the school is one of extracurricular participation and this is not then 

acknowledged”  

 

The following was noted in the 2018 report:  

“There were no common or consistent themes or concerns identified by any significant group of 

parents where they felt the school could or should improve on what it presently offered to its students. 

In fact most parents made it very clear that there were no improvements that the school needed to 

make. They were happy with everything.”  

CONCLUSION  

As with the report of 2018, parents again were able to strongly, and largely unreservedly, endorse the 

impact that Hutt International Boys’ School had had on their son’s secondary school lives. Although 

the cohort may not have initially been as cohesive as was the case in some other previous Year 13 

year groups, the dramatic events of year changed this. In all things parents acknowledged that the 

school generally exceeded their expectations. Their sons loved the school, would not have wanted to 

go anywhere else, made wonderful lifelong friends and received a quality education. Where some 

concerns about student achievement were raised, these were not attributed to the school.   

Summary comments, reflecting the general opinion of parents, included:   

“School couldn’t have done more for him”  

“When something is working well and it’s not broken, don’t fix it”  

“Privileged to get into the school”  

“The school is going from strength to strength” 

“We are so blessed to have been through the school”  

HIBS can be very proud of the reputation it has developed within the wider Wellington secondary 

school scene. It is a school that is highly thought of by its parents, achieves positive results for its 

students and provides extracurricular programmes that contribute selflessly to the community. 

Students do come away from the school as well-rounded citizens.  

No significant recommendations for improvement have come from the parent interviews, other than to 

continue to steadfastly go in the direction it has set for itself.    
  

  

  

  

  

  


